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Meeting our Mandatory
Requirements

Our aim is to work collaboratively and systematically to enhance our curriculum,
developing learning progressively for all pupils. Our curriculum, following further review,
is suitable and challenging for all learners and will enable them to realise the four
purposes. It takes account of, and responds to, the unique opportunities and challenges
that present themselves to individuals and groups of learners in our school. Our school
vision is at the forefront of all curriculum development.

Our curriculum is broad and balanced and includes learning opportunities within and
across all the Areas of Learning and Experience. It encompasses the concepts in all
Statements of What Matters and provides appropriate progression in accord with the
principles of progression. (See Assessment and Progression Documents attached).

It also aligns to the mandatory requirements of teaching Welsh, English and Religion,
Values and Ethics (RVE). The mandatory elements of Relationship and Sexuality Education
(RSE) and the cross curricular skills of literacy, numeracy and digital competence are
embedded throughout the curriculum.

Our school year gives opportunity for classes to speak about their rights under the United
Nations Convention of the Rights of the Child. (UNCRC) when setting rules and focus rights
at the start of the year, with regular drawing back to these rights.

[ Statements of What Matters
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Knowledge, Skills & Experiences
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Cross-Curricular Skills & Cross-Cutting Themes




Approaches to Progression and
Assessment

We believe progression and assessment is fundamental to ensuring we achieve our
school vision. Our school curriculum is underpinned by the mandatory principles of
progression which describe what it means for learners to progress and the capacities
and behaviours our staff will seek to support, regardless of a learners’ stage of
development.

Our assessment arrangements are informed by these principles of progression. We
use a variety of evidence informed assessment strategies to enable each individual
learner to make progress at an appropriate pace.

We ensure our processes identify learners who require further support or challenge
and provide rich qualitative intelligence for us to inform next steps in learning for
individuals and groups of learners. Our assessment arrangements ensure active
engagement between learners and teachers and is based on ongoing reflection on
where a learner is, what their next steps are and what is required to support them in
achieving these.

The attached chart illustrates the types of assessment that will be undertaken for
different purposes, at different times.

Children not making expected progress, through this assessment, for a period of
time will be provided with class-based support or intervention. This could be a
short-term solution to support a specific gap. If learning continues to progress at a
slower than expected rate, this will be referred to the school’s Additional Learning
Needs Co-Ordinator and Senior Leaders as part of Pupil Progress Reviews on a
termly basis.



Review, Feedback and Revision

Our school curriculum will be kept under review to ensure that it is moving
children towards the four purposes, meeting the needs of our learners and
aiming for our school vision.

Throughout the year, there will be a variety of self-evaluation activities to
inform our understanding of the effectiveness of our curriculum and the
required revision. We will notify stakeholders of any significant changes and
developments made to our curriculum offer. We will continue to engage and
hear feedback from stakeholder representatives.

We will work within our school, across the cluster and in partnership with
governors, the regional consortia, the local authority, to further develop a
shared understanding of progression and to ensure a high-quality 3-16
continuum of learning for all.



Our Curriculum On A Page

The Four Purposes Areas of Learning Experience

Ambitious, capable Health and Expressive
learners WeIIbeing Arts

Healthy Sci
S cience .
Confident d Mathematical
Individuals el Development
Technology
Ethical, Informed Citizens Language,

Literacy and

Communication

Everything we teach, everything we

learn, everything we experience is These are the new areas that include The curriculum is

trying to make us these four things. familiar subject names within them. made up of a

Every decision starts here. They can be taught in isolation, balance of these "1
through topics and projects, or mixed three aspects.

with other areas. E%CQ'



Areas of Learning Experience (AOLEs)
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Art; dance; drama; film and digital Physical health and development; Geography; history; religion, values and
media; music mental health; emotional and social ethics; business studies; social studies
well-being
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an‘g&‘ages, Mathematics
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Technology_

Welsh; English; international languages Five connected and interdependent Biology; chemistry; computer science;
proficiencies: conceptual understanding; design and technology; physics
communication using symbols; fluency;
logical reasoning; strategic competence



What Matters Statements (WM) for Each AOLE

Expressive Arts WM1

Exploring the expressive arts is essential to
developing artistic skills and knowledge and
it enables learners to become curious and
creative individuals.

Humanities WM2

Events and human experiences are
complex, and are perceived, interpreted and
represented in different ways.

Health and Well-being WM1
Developing physical health and well-being
has lifelong benéefits.

Health and Well-being WM5
Healthy relationships are fundamental to our
well-being.

Languages, Literacy and Communication
wWM4

Literature fires imagination and inspires
creativity.

Mathematics and Numeracy WM4

Statistics represent data, probability models
chance, and both support informed inferences
and decisions.

Science and Technology WM4
Matter and the way it behaves defines our
universe and shapes our lives.

Expressive Arts WM2

Responding and reflecting, both as artist and
audience, is a fundamental part of learning in
the expressive arts.

Humanities WM3
Our natural world is diverse and dynamic,
influenced by processes and human actions.

Health and Well-being WM2

How we process and respond to our
experiences affects our mental health and
emotional well-being.

Languages, Literacy and Communication
WM1
Languages connect us.

Mathematics and Numeracy WM1

The number system is used to represent and
compare relationships between numbers and
quantities.

Science and Technology WM1

Being curious and searching for answers is
essential to understanding and predicting
phenomena.

Science and Technology WM5
Forces and energy provide a foundation for
understanding our universe.

Expressive Arts WM3

Creating combines skills and knowledge,
drawing on the senses, inspiration and
imagination.

Humanities WM4
Human societies are complex and diverse, and
shaped by human actions and beliefs.

Health and Well-being WM3
Our decision-making impacts on the quality
of our lives and the lives of others.

Languages, Literacy and Communication
WM2

Understanding languages is key to
understanding the world around us.

Mathematics and Numeracy WM2
Algebra uses symbol systems to express the
structure of mathematical relationships.

Science and Technology WM2

Design thinking and engineering offer
technical and creative ways to meet society’s
needs and wants.

Science and Technology WMé6
Computation is the foundation for our digital
world.

Humanities WM1

Enquiry, exploration and investigation inspire
curiosity about the world, its past, present and
future.

Humanities WM5

Informed, self-aware citizens engage with

the challenges and opportunities that face
humanity, and are able to take considered and
ethical action.

Health and Well-being WM4

How we engage with social influences shapes
who we are and affects our health and well-
being.

Languages, Literacy and Communication
WM3

Expressing ourselves through languages is key
to communication.

Mathematics and Numeracy WM3
Geometry focuses on relationships involving
shape, space and position, and measurement
focuses on quantifying phenomena in the
physical world.

Science and Technology WM3
The world around us is full of living things
which depend on each other for survival.
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WHAT DRIVES OUR CURRICULUM ?

& emotional development
and positive relationships

collaboration

high but achievable targets

Sustained pupil effort to reachj Employing a broad repertoire

of teaching approaches

Our topics are driven by our school's curriculum vision. We plan using the
Statements of What Matters and concepts which inform our topics. Our
knowledge, skills and experiences are contextualised to our school and

needs of our learners.

Promote problem solving,
creative and critical thinking

Build on previous knowledge
& experience to engage
interest

Our topics develop knowledge, skills and experiences from within our
local community, out to comparing Wales to the wider world.

Languages, Literacy and
Communication

DEVELOPING INDEPENDENCE

Throughout our projects, our learners

will be given opportunities to retrieve,

secure and master skills through fun,

purposeful independent activities and
COOL time challenges.

Merthyr Tydfi Use assessment for learning to

Focus on the 4 purposes
accelerate progress

Penydarren

Reinforce cross-curricular
responsibilities, Literacy,
Numeracy, Digital Competency

Make connections within &
across Areas of Learning and
Experiences

CROSS-CUTTING THEMES

Science and Technology

Health and Well-being

CORE SKILLS

Our curriculum has a focus on securing Literacy & g 5 .
£ 4 United Nations Convention

Numeracy 'core skills' in order to apply these
skills across a variety of contexts. These include:

on the Rights of the Child

Careers & Work-related
Experiences

Phonics & Reading .
Spelling, Punctuation e
& Grammar .
Handwriting .
Vocabulary .

The Number System
Addition & Subtraction
Multiplication & Division
Problem Solving
Numerical Reasoning

Local, National
& International
Contexts

Relationships &

Diversity \

§ é Values-Based
Sexuality Education % Education




Descriptions of Learning

* Descriptions of learning set out milestones of how the majority of children will be achieving
based broadly on how children progress through their school life. This is at three points in
our school:

* Progression Step 1 - By the time a child is 5
* Progression Step 2 — By the time a child is 8
* Progression Step 3 — By the time a child is 11

 This is an example from Languages, Literacy and Communication:

Progression step 1 Progression step 2 Progression step 3
| can understand and use basic concepts | can read aloud with expression, paying | can listen and read to gain an
in language. attention to punctuation. __» understanding of how grammar and

punctuation affect meaning.
| have an awareness of how words are
separated by spaces.

| am beginning to have an awareness of
how capital letters and full stops
demarcate sentences.



Principles of Assessment and Progression

Purpose

Curriculum and assessment design needs a
clear purpose. Understanding the purpose
of learning - and why specific knowledge,
skills and experiences are important

to that, helping to focus the planning

for progress and within learning and
teaching.

Specific Statements of What Matters, and
concepts within them, are set for all learners
over a two year cycle. These have various
AQOLE skills within each topic, with key LNF
and DCEF skills set out across each topic. They
will engage with them the right stage for their
development.

Specific. key knowledge that is important for
our learners to gain and key experiences for
children, based on our context and our vision,
are mapped out into Year Groups.

Design then needs to account for how
a practitioner expects their learners to
progress through that learning - the
development of knowledge, skills,
competencies and dispositions that they
want to see.

Using the content, inquiry and
authentic outcomes process on
the last page, staff will set out
“checkpoints” — These are
where the majority of learners
are broadly expected to
achieve. Few learners will work
at a “checkpoint” at an earlier
stage, few learners will work at
a “checkpoint” at a later stage,
but good progress is expected
from any prior starting point.

Having done this - assessment is the
process of checking whether that

progress has been made according to the
practitioner’s expectations. This supports
individual learners to continue to improve,
allows reflection on progress over time,
and an understanding of group progress.

The school will set in place assessment

through its policy that captures progress made:

- Through individual lessons and learning

opportunities

- Through a series of lessons

- Across a topic

- Progress made by the whole group

This assessment will inform how teachers

adapt their planning

- During a lesson

- Over the range of lessons

- For the rest of the year and future year
groups




Core Assessment Processes
Assessing a single task
Progress Marking and Feedback

over a Peer and self-assessment

How does Assessment of Progress Look?

Core Assessment Processes:

- Questioning (individual and whole lesson
group)

- Assessment for Learning Strategies

- Listening to Learners

- Marking

- Book looks (class, team, whole team)

F Progress Core Assessment Processes
Progress O U r over a Assessing progress over the series of

: f lessons — against criteria, against
over a year Purposes series o

original expectations, milestones
lessons Steps2Success

Marking and Feedback

Peer and self-assessment

Core Assessment Processes:
Review of progress over topic, series of lessons
Pupil Progress Meetings

National Assessments — Twice a Year

Schonell Spelling and Reading

PASS Survey — Twice a Year

Cold Write / Cold Context assessments

Regular Read, Write, Inc. Assessments ore Assessment Processes

High Frequency Word assessments Methods from "series of lessons” above
Boxall Profiles — Where required Cold and Hot tasks
WELLCOMM - For pupils in PS1 and PS2. Tasks in a new context (independent activities and COOL time)

White Rose Assessments
N.B. Individual and Group Progress to be considered at all points



